






















































































1989 年 10 月時点で学校外で学ぶ子の支援塾全国
ネットには284の塾が加盟していた (4)。発足（1985
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ではなかったが、両親といっしょに千葉県から土























　通塾には片道 2 時間余りを要したが、A は通い
続けた。当初は週 2 日であったが、A の希望によ







































































































































































































































(3) 八杉の呼びかけによって 1985 年に発足（八杉
1990a）。『読売新聞』（1986 年 6 月 4 日 9 面）によれ
ば、発足から約 1 年で会員は 1000 人を超えていた。





















































































































Support for Non-Attending Students at Cram Schools in the 1980s: 
Focusing on the Practice of Harumi Yasugi
Yuya Tanaka
From the 1990s on, extramural learning spaces such as free schools and educational 
support centers (adaptation guidance classrooms) have flourished; in the 1980s, their 
role of accepting students not attending school was played by cram schools. This paper 
considers the support for non-attendees provided by cram schools in the 1980s, with a focus 
on Harumi Yasugi, who established the “National Network of Support Schools for Children 
Learning Extramurally.”
As shown in the case of elementary school student A which the paper discusses, Yasugi’s 
support for non-attendees was not directed simply at having them return to school. His 
cram school was a place where students could learn with care for one another, while their 
parents shared one another’s stories and questioned the nature of education.
If we allow that support for non-attendees in recent years has been composed of 
assessment, counseling, coaching, goal setting, chiding and encouragement, and the PDCA 
cycle for the students involved, Yasugi’s practice was at the opposite extreme. The PDCA 
cycle used for a return to school is no more than rote training which dismisses the students’ 
subjectivity. The case of A is, rather than a success story about returning to school thanks 
to Yasugi’s guidance, characterized by the capability of Yasugi’s cram school unexpectedly 
to evoke A’s subjectivity and that of their family. A’s return to school was a secondary result; 
the essential point was the joint generation at the cram school of subjectivity questioning 
education.
Support for children not attending school remains a major issue today, but if the only 
option is a return to school, their struggles will only become worse. It is important, in 
extramural learning spaces, not to guide them toward returning to school but to enable the 
generation of their subjectivity.
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